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ABSTRACT

ChatGPT is regarded as a beneficial resource for learning, as it offers feedback and
support throughout the academic writing process. The current literature primarily
focuses on the benefits and drawbacks of ChatGPT, with a relatively minor emphasis on
the students’ actual experiences in the local higher education setting. This paper is written
to explore students’ experiences, perceptions, and reflections in relation to their use of
ChatGPT for improving academic writing performance. A pilot study was conducted
using an online open-response questionnaire distributed to the second-semester students
enrolled in the academic writing course in the English Literature Study Program. A total
of thirty-two students were identified as the target group for participation; however, only
fourteen were able to fully complete the questionnaire. The students responded to the
questionnaire items addressing the integration of ChatGPT in academic writing, writing
quality and confidence, students' beliefs and concerns about ChatGPT, as well as the
difficulties they face concerning plagiarism. The findings indicated that students did not
frequently use ChatGPT for writing assistance. In addition, the themes emerged from
students’ responses included the development of ideas, the provision of feedback, the
autonomy of writers, grammar, vocabulary, sentence construction, structuring of
paragraph and essay, awareness of the limitations of ChatGPT, and the maintenance of
academic integrity. Understanding students’ voices on ChatGPT can help educators in
making informed decisions on the use of Al tools in academic writing instruction. A
limited sample size is more susceptible to bias, and therefore future studies should
involve larger samples employing a variety of research designs.
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INTRODUCTION
Artificial intelligence (Al), having been developed for over seven decades and recognized as a crucial
technological innovation of the present age, has become increasingly significant in today’s digital

wortld, particularly in reshaping language education amid the rise of Al-assisted learning (Farrokhnia
et al., 2024; Helm et al., 2020; Martinez-Plumed et al., 2021; Ooi et al., 2023; Pham, 2025; Vannuccini
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& Prytkova, 2023). Chat generative pre-trained transformer (ChatGPT) is a widely used Al application
that engages with its users conversationally by providing answers to their questions and fulfilling their
requests; moreover, in the domain of education, ChatGPT is leveraged to build intelligent tutoring
systems capable of delivering personalized learning assistance to students (Marr, 2023; Solovey, 2024).
It has demonstrated effectiveness in language instruction by supplying learners across different
proficiency levels to obtain individualized materials and assistance (Abdan et al., 2025; Baskara &
Mukarto, 2023). Such a function is highly relevant in English language education, where fostering
communicative competence is a primary objective (Syairofi et al., 2025).

The rapid evolution of Al technologies has unlocked new opportunities for refining language
education, notably in the field of academic writing. For many EFL students, limited vocabulary and
grammar understanding, insufficient exposure to various writing styles, inadequate teaching,
difficulties in text comprehension, and a lack of critical thinking abilities are viewed as a few challenges
in academic writing (Pham, 2025). Likewise, the obstacles that EFL students encounter in crafting
high-quality academic English writing consist of the compromise of grammatical structures essential
for clarity, the use of incorrect or simpler vocabulary, and the forfeiture of organizational coherence
(Tseng & Lin, 2024). In response to these challenges, ChatGPT can facilitate academic writing,
assisting from the preliminary stages of research and planning to the finalization of work for
submission (Alkamel & Alwagieh, 2024). Through the analysis of user input, ChatGPT enables the
production of coherent and contextually relevant responses typically found in interpersonal
communication (Cotton et al., 2023; Ray, 2023a)

In the initial phase, ChatGPT supports academic writing by fostering idea generation, assisting
with the structuring of essays, delivering instant feedback, and refining language for improved clarity,
which can help learners tackle problems like writer’s block and difficulties in organizing their work
(Fathi & Rahimi, 2024; Hosain & Younus, 2025; Tseng & Lin, 2024; Werdiningsih et al., 2024b). In
the writing phase, ChatGPT is frequently used as a real-time support resource for structuring
sentences, developing paragraphs, and organizing essays, while also providing assistance to writers in
making complex ideas clearer and polishing their drafts (Hosain & Younus, 2025). Upon finishing
the draft, ChatGPT can be utilized in the proofreading process to aid in the refinement, lessen
language errors in the final writing version, and edit written material (Imran & Almusharraf, 2023;
Werdiningsih et al., 2024b). Additionally, Su et al (2023) point out the prospective functions of
ChatGPT in assisting students with various tasks, such as outline preparation, content revision, and
proofreading. Collectively, ChatGPT can act as a helpful instrument in the pre-writing, writing, and
post-writing phases of academic writing.

ChatGPT has exhibited robust performance in multiple domains, encompassing generating
coherent text and essays, providing conversational responses, translating languages, responding to
questions, and handling tasks related to programming (Feyijimi et al., 2025; Ray, 2023b). It serves as
a helpful writing aid by responding to learners’ needs through timely feedback that identifies the text’s
principal merits and deficiencies and suggests areas for improvement (Solovey, 2024). In a similar
manner, ChatGPT's capability to deliver constructive feedback indicates that it can act as a valuable
resource in supporting the writing progress of EFL learners instead of being a hindrance (Teng,
2024b). In light of these positive aspects, ChatGPT has made significant contributions to the progress
of various applications and industries, showing remarkable potential in enhancing efficiency,
promoting collaboration, and fostering innovation.

A multitude of academic publications have similarly raised concerns regarding the
trustworthiness and ethical considerations of utilizing ChatGPT for scholarly writing. Educators show
real concerns about the commitment to academic integrity standards, the possible dependence of
emerging technology, and the necessity of formulating effective teaching strategies to guide their
responsible incorporation (Abdelhalim, 2024; Dehauche, 2021; Dja’far & Hamidah, 2024). Student
overdependence on Al as well as the need to preserve originality, underline the importance of careful
integration, as the effectiveness of ChatGPT is based not only on its application but also on educators’
capacity to guide students in balancing technological support with their independent academic
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progress (Hosain & Younus, 2025). Additionally, it is highlighted that a significant concern regarding
Al is its potential to erode the uniquely human aspects of writing, encompassing originality, personal
voice, and awareness of cultural differences (Werdiningsih et al., 2024a).

There is a need for further empirical evidence to support the broader application of ChatGPT
in EFL writing practices in higher education. This study extends theoretical and practical contributions
by exploring students’ voices on using ChatGPT to facilitate academic writing. Theoretically,
incorporating ChatGPT into academic writing enriches the conceptual framework of academic literacy
by positioning Al as an interactive learning collaborator. Such collaboration does not replace human
intellectual authority; rather, it emphasizes the crucial role of human agency, critical analysis, and
ethical responsibility in directing, assessing, and validating Al contributions in academic frameworks.
As a cognitive tool, ChatGPT facilitates metacognitive regulation, support, and conversational
feedback in conjunction with academic writing activities. Practically, the study demonstrates that
ChatGPT is helpful for improving writing skills, grammar, and vocabulary. It also aids intricate writing
tasks throughout the writing process, including generating ideas, outlining, drafting, structuring, and
polishing academic texts.

Existing research has investigated the overall perceptions of ChatGPT’s role in academic writing
among university students (Baskara & Mukarto, 2023; Wang et al., 2024); nevertheless, there is a
critical need for research tailored to the local context. This gap is particularly apparent in the current
research setting, the English Literature Study Program, where no previous empirical studies have
analyzed the use of ChatGPT, despite its informal and widespread adoption by students to facilitate
writing activities. The absence of baseline information regarding ChatGPT’s usage patterns,
motivations, ethical considerations, or perceived effectiveness in this specific educational context
necessitates an exploratory approach (Sziigyi et al., 2024), and a pilot study is distinctly qualified to
address these issues. The majority of published pilot studies originate from the medical field (e.g., with
relatively limited representation in other disciplines). Additionally, the literature to date predominantly
employs closed-ended Likert-type questionnaires (Dewi, 2024; Lubis et al., 2025), whereas this pilot
study foregrounds open-response items to elicit students’ lived experiences of using ChatGPT for
academic writing that may not be accessible through closed-ended items alone. Grounded in the
preceding background, the present study advances two research questions.

1) What is the frequency of ChatGPT use among students in academic writing class?
2) How are students’ experiences, perceptions, and reflections when using ChatGPT to enhance
academic writing performance?

LITERATURE REVIEW
Artificial Intelligence (Al) in Ianguage education
Al is anticipated to create major changes in almost every aspect of life, particularly the education
sector. It receives growing recognition in the field of English language education, and various research
efforts have been undertaken globally to investigate its applications in academic contexts. Meniado
(2023) conducted a review of fifteen articles that explored the use of Al-powered chatbots, including
ChatGPT, within English as a second language (ESL) and English as a foreign language (EFL)
educational settings, focusing specifically on its impact on the teaching and learning of the English
language. The results suggest that, from a teaching perspective, ChatGPT helps instructors to design
lessons (Mohamed, 2024), develop instructional materials (Jeon et al., 2024), as well as assess students’
written work (Mizumoto & Eguchi, 2023). In addition, from a learning perspective, ChatGPT
supports students in their English language learning through a focus on meaning-oriented input,
meaning-oriented output, language-centered learning, and the development of fluency (Nation, 2007).
With its adaptive and responsive interactions, generative-Al tools like ChatGPT can support real-time
communication, which helps students increase communicative competence as the primary objective
of English language education (Al Shloul et al., 2024; Le et al., 2024).

The integration of intelligent software has great potential to improve daily human activities in
the near future (Martinez-Plumed et al., 2021). Al, defined as systems equipped with intelligent
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software that collaborate with humans to achieve a range of tasks, can be seamlessly integrated into
online platforms to offer language input and output that support learners’ development (Aldosari,
2020; Song & Song, 2023). Considering the transformations brought about by Al, the existing
condition of academic instruction in higher education suggests a complete satisfaction with the
achievements of technology and a strong belief in its capabilities (Aldosari, 2020). The significance of
Al in improving language education is becoming more acknowledged, particularly in the context of
EFL instruction, where it introduces innovative strategies to teaching, learning, and assessment
(Ansari et al., 2024; Barrot, 2023; Farazouli et al., 2023; Guo et al., 2022; Li et al., 2024). Al-mediated
English learning facilitates more flexible and learner-centered instruction. Students primarily gain
advantages from Al-driven chatbots in three key areas: academic support, personalized learning, and
skill development (Labadze et al., 2023).

Notwithstanding their pedagogical supports, systematic reviews of Al stress the importance of
recognizing Al as a supportive resource that complements, rather than substitutes for, the role of
human instructors and the socially embedded nature of communicative language learning (Du &
Daniel, 2024; Liando et al., 2025; Wahyuni et al., 2024). Al also poses a range of challenges for its
implementation in the education field. For example, since the release of ChatGPT, the researchers
pointed out that educators are worried that students may come to rely on Al rather than generate
original work, which could exacerbate current plagiarism problems and present new challenges to
academic integrity (Cotton et al., 2023; Kostka & Toncelli, 2023). Several other researchers have also
voiced concerns regarding ChatGPT, including its ethical considerations (Mhlanga, 2023), possible
detrimental effects on assessment practices (Rudolph et al., 2023), and threats to scientific integrity
(Cotton et al., 2023; Shiri, 2023). According to research by Sullivan et al. (2023) and Tlili et al. (2023),
the abundant availability of information and the ease of generating new text within the training corpus
might result in the production of inaccurate or misleading outputs. This is in line with the idea that
ChatGPT is prone to producing misinformation, fabricated content, and various biases (Alkaissi &
McFarlane, 2023; Gupta et al., 2023; Rahman & Watanobe, 2023; Ray, 2023a). The growth of students'
critical thinking and problem-solving skills may likewise be impeded (Rahman & Watanobe, 2023;
Ray, 2023a) if ChatGPT is utilized without proper mindfulness.

ChatGPT and academic writing

ChatGPT is developed to perform conversation-related tasks and provide better contextual
understanding, response generation, and general coherence (Ray, 2023a). Research suggests that
ChatGPT, a prominent advanced language model, can enhance both language learning and instruction.
Japoshvili-Ghvinashvili and Suleman (2023) concentrated on designing instructional activities that use
ChatGPT to engage students in language and content assignments. In another perspective, Kostka
and Toncelli (2023), in collaboration with Kohnke et al (2023), highlighted the critical role of digital
literacy for students and teachers alike, pointing out the ways in which ChatGPT can aid them in
language education. ChatGPT combines a sophisticated and versatile natural language processing
model that enables applications across education, research, and professional communication
(Macdonald et al., 2023). It can generate impressive text in seconds, raising both enthusiasm and
concerns about student assessments in higher education and various other issues (Rudolph et al,,
2023). Its customized functionalities facilitate the design of practice exercises that resonate with
learners' preferences, particularly in fields like content organization, academic vocabulary, and
academic writing, ultimately contributing to improve foreign language performance (Baskara &
Mukarto, 2023; Shen, 2024).

ChatGPT is considered beneficial for EFL learners as an Al-assisted writing tool, as it supports
academic writing classes that emphasize the importance of proficiency in organization, coherence,
grammar, and vocabulary for language enhancement (Campbell, 2019; Song & Song, 2023). It has
demonstrated significant potential as a writing assistant and educational partner by providing diverse
language options, offering constructive feedback, and assisting students in feeling less anxious about
their writing (Guo et al., 2022). Earlier studies also show that ChatGPT can assist in tackling writing
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difficulties by giving essential guidance and helpful feedback, allowing language learners to practice
writing at their own pace in a more comfortable environment while improving the quality of their
writing (Guo et al., 2022; Zhang et al., 2023). Students frequently struggle with managing their time
due to distractions, but ChatGPT is a useful Al tool that assists them in organizing their thoughts,
structuring their essays, and getting immediate feedback, which improves the quality of their writing
in a short amount of time (Tseng & Lin, 2024). Moreover, in Taecharungroj's (2023) study of eatly
Twitter reactions, it is evident that ChatGPT is predominantly utilized for writing purposes, such as
composing essays and articles.

Despite its benefits, ChatGPT reveals patticular constraints. It is plausible that EFL/ESL
learners may become excessively dependent on ChatGPT, thereby impairing their creativity and critical
thinking skills (Darmayasa et al., 2025; Harunasari, 2023). Furthermore, some schools have forbidden
the use of generative Al, including ChatGPT, due to concerns that it could negatively impact students'
intelligence and problem-solving skills (Ogugua et al., 2023). Another particular concern centers on
the possible rise in plagiarism among EFL students, as it is becoming more difficult to differentiate
between writings created by Al and those written by humans (Harunasari, 2023). Carlson et al. (2024)
also reported that the feedback produced by ChatGPT might be excessively lengthy or complex for
students, which could lower their motivation and engagement.

METHOD

Research design

Research design provides a comprehensive framework for an investigation that directs data collection
and analysis in order to address research questions (Flick, 2004). In the context of human science
research, particularly in education, the term "pilot study" can be perceived in both a limited and an
expansive way, incorporating feasibility studies and the preliminary testing of research instruments
(Muresherwa & Jita, 2022). This pilot study provides researchers with the opportunity to collect
preliminary data on the phenomenon under investigation before conducting a more comprehensive
study. Additionally, using open-response items in questionnaires allows students who participate in
research to convey their thoughts in their own words by writing in a designated area, thus collecting
information about their viewpoints on specific issues or topics (Brown, 2009).

Specific setting and participants

This study was conducted in the English Literature Study Program at Universitas Mulawarman, where
the utilization of ChatGPT for writing activities has not been previously explored. An exploratory
pilot study, characterized by its small scale, was regarded as fitting to capture student experiences in
this specific research area and to evaluate the effectiveness of the research instrument for a future
project. In EFL research, the selection of a pilot-study sample that is not excessively large or too small
is a crucial methodological consideration (Sukserm, 2024). Johanson and Brooks (2010) suggest that
a sample size of at least 30 participants is necessary for preliminary surveys or the development of
scales, while Isaac and Michael (1995) view samples from 10 to 30 as practical for exploratory work
despite their limits in detecting subtle effects. Bujang et al. (2018) also advise that questionnaire-based
pilot studies should include 10 to 15 participants to guarantee sufficient responses for effectively
testing each item. The research participants in this pilot study were second-semester students enrolled
in an academic writing course, with a total of 32 students comprising 6 males and 26 females. Although
the target population was 32 students, only 14 students completed the online questionnaire. This
inconsistency can be attributed to various factors. Firstly, participation was completely voluntary, and
no academic incentives were given, which could have impacted responses. Secondly, the requirement
for open-response items demanded more time and cognitive effort than closed-ended items. Thirdly,
the study was conducted during an active academic period, which may have further limited student
availability.
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Instrument and data collection

In order to finalize the study, an online questionnaire with an open-response format was distributed
to the students of the academic writing class. The students had one week to complete the Google
Form questionnaire, and a reminder was sent during the week. Their confidentiality was maintained,
as they could answer privately and anonymously using the same link. No personal details were
collected except for basic demographic data such as age, sex, and frequency of ChatGPT usage. The
questionnaire (Appendix 1) focused on students' experiences, perceptions, and reflections on using
ChatGPT to enhance their academic writing skills. Ten questions were created to explore how students
typically use and integrate ChatGPT in their writing, how it enhances their writing quality and
confidence, their concerns and personal beliefs on its use, and finally, the challenges they face along
with their reflections on plagiarism-related issues.

Data analysis

Even though the questionnaire was in English, the students were allowed to respond in either English
or Indonesian to prevent confusion and misunderstandings. Subsequently, during the analysis phase,
the ideas derived from the students' answers were translated into English. The thematic analysis
method was applied to analyze the qualitative data which consists of six steps: familiarization with the
data, generating initial codes, searching for themes, reviewing themes, defining and naming themes,
and writing the report (Braun & Clarke, 2006). To validate the emergence of themes, the analysis
focused on the iterative process of data exploration and researchers’ reflexivity. From the initial data
coding to the final theme construction, the analysis prioritizes the trustworthiness criteria such as
credibility, transferability, dependability, and confirmability, ensuring that the themes developed are
grounded in the participants’ descriptions and accurately reflected their experiences (Chakma & Li,
2025; Steinke, 2004). Reflexivity is integrated throughout the research process that requires
researchers’ critical awareness of the personal, interpersonal, methodological, and contextual elements
that influence the data, along with their own theoretical positioning and potential biases (Olmos-vega
et al,, 2023).

FINDINGS

This section presents the frequencies of ChatGPT usage among students in the academic writing
courses and offers an analysis of their experiences, perceptions, and reflections regarding the use of
ChatGPT to facilitate their academic writing tasks. Although the target group included thirty-two
students, only fourteen returned fully completed questionnaires for analysis. Among them, there were
four male students (29%) and ten female students (71%). Figure 1 presents the frequency of ChatGPT
usage among the third-semester students in the academic writing class.

Figure 1
The Frequency of ChatGPT Usage

B Occasional B Weekly mDaily ®Seldom
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Based on the responses, all participants were familiar with ChatGPT. The majority of
participants were occasional users (n=6 or 42%), which was the most common usage frequency. This
was followed by weekly users (n=4 or 28%). A smaller group of students reported daily use (n=3 or
21%), and only one student (9%) used it seldom, which was the least common. In summary, the data
indicated that students generally engage with ChatGPT with moderate frequency rather than at the
extremes.

Drawing on the students’ responses in the open-format questionnaire, the analysis proceeded
by exploring students’ experiences, perceptions, and reflections concerning their utilization of
ChatGPT. This step facilitated the identification of patterns that influenced student engagement with
the tool during their writing process. The data revealed insights into the incorporation of ChatGPT
during writing process, writing support for improving linguistic accuracy and organization as well as
trustworthiness and ethical use of ChatGPT. The resulting themes are presented in the subsequent
table.

Table 1

Students’ Excperiences, Perceptions, and Reflections of Using ChatGPT
Category of Responses Themes Subthemes
1. Incorporating ChatGPT during Idea development Planning and generating ideas,
the writing process brainstorming, providing topic
suggestions, gathering preliminary
information, reorganizing thoughts,
outlining, drafting
Feedback provision Making summary, clarifying difficult
content and uncertainties, learning
key concepts, requesting explanation
of something incorrect, paraphrasing
Weriter’s autonomy Crosschecking ~ answers  against
ChatGPT’s suggestions, verifying the
accuracy of information, avoiding
direct copying from ChatGPT,
modifying ChatGPT’s input to fit
personal writing style, conducting a
final quality check after considering
ChatGPT’s feedback
2. Improving linguistic accuracy and ~ Grammar Checking and correcting grammar
organization in writing errors (e.g tense usage, subject-verb
agreement, and parts of speech),
giving reasons for certain incorrect
grammatical structures
Sentence Restructuring unclear sentences to
improve readability, combining
simple sentences into more complex
structures
Paragraph and essay structuring Organizing ideas into a logical
paragraph, assisting with idea
mapping, learning how to develop a
paragraph and an essay
Vocabulary expansion Choosing context-appropriate words,
providing alternative expressions,
introducing more formal and
academic vocabulary, and upgrading
from basic to more advanced word
choices
3. Trustworthiness and ethical use of =~ Awareness of ChatGPT’s limitations ~ Inaccurate and misleading
ChatGPT information, overgeneralized
suggestions, off-topic responses,
template-like outputs, plagiarism
risks, originality concerns, instructor

Journal of Research on English and Language Learning 171

is licensed under a Creative Commons Attribution 4.0 International License


http://riset.unisma.ac.id/index.php/JREALL/user

Setya Ariani, Noor Rachmawaty, Puji Astuti Amalia

Category of Responses Themes Subthemes

skepticism of Al-assisted writing,
and limited access to certain GPT
models

Maintaining academic integrity Personal understanding, reviewing
external sources to verify ChatGPT’s
outputs, developing critical skills, and
adapting ChatGPT’s outputs to
personal writing style

Incorporating ChatGPT during writing process

Prior to actual writing activity, commonly referred to as prewriting, which involves the activity of
choosing a topic and gathering ideas to develop and articulate it effectively (Oshima & Hogue, 2007),
ChatGPT facilitates students with idea development. Their responses, for example, “When writing a
paragraph, 1 give my ideas to ChatGPT, and it suggests suitable topics,” and “I usually use ChatGPT for planning
and brainstorming. 1 use ChatGPT as a research assistant to collect material before writing.” confirmed that some
students received assistance from ChatGPT in activities such as planning and generating ideas,
brainstorming, providing topic suggestions, and gathering initial information. To produce a more
structured and comprehensible paragraph and essay, particularly in outlining and drafting, the students
also described the importance of ChatGPT in the following responses,” I asked ChatGPT to help me
write a draft for my paragraph, belp me matke an outline, and give me ideas for my writing,” and “1 provided my draft
notes and asked ChatGPT to expand them into a more detailed and structured essay.” In the other instance,
students may perceive that ChatGPT helped in reorganizing thoughts in writing due to uncertainty, as
written in a response,” If I'm confused about where to start, I ask first to get an overview.”

Feedback provided by ChatGPT can take various forms, including summaries, clarifications,
explanations, and paraphrases. The students responded, “GPT helped me to summarize a PDF text, and it
did the job perfectly,” and “I usually mafke sure to give the instruction not to give me a direct, single-answer solution. ...
0 that I can choose and cross-check in a way that fits my style.” It was demonstrated that, for specific writing
tasks, ChatGPT assisted students in writing summary and suggesting for explanations and
clarifications. For the purpose of avoiding plagiarism, a few students did paraphrase, as shown in one
student’s response,” I type instead of copy, so that I can see where I'm wrong and figure out how to paraphrase it
with my own words.”

Although ChatGPT helps in many ways, it is essential to balance its suggestions with personal
writing adjustments to demonstrate autonomy as a writer. In the context of second language (1.2)
writing, autonomous L2 writers can effectively oversee their L2 writing goals, content, and processes
to achieve intended writing results (Xie & Lianjiang, 2025). Similarly, for EFL students, regarding their
responsibility for their own writing, one student commented, ‘I compare its suggestions with my original text
and decide what changes to accept or reject so my writing still sounds like me.” This reflected that active adjustment
and personalization of ChatGPT’s feedback, beyond what GPT provides, is necessary. Furthermore,
based on the data, students participating in this study suggested various strategies to maintain the
originality of their writing. These included cross-checking answers with ChatGPT’s suggestions,
verifying the accuracy of information, refraining from direct copying from ChatGPT, and conducting
a final quality check.

Improving linguistic accuracy and organization in writing

Linguistic accuracy is defined as the established conventions and rules governing language use within
a specific context, pertaining to grammar and vocabulary (Sj oling, 2026). The benefits of using
ChatGPT to improve academic writing are related to grammar, vocabulary, sentence, paragraph, and
essay structuring. Most students mentioned grammar as the main reason they utilize ChatGPT. The
same responses like ‘17 corrected mistakes in verb tense and subject-verb agreement,” and “ChatGPT has improved
my confidence in writing. Before I often worried about grammar mistakes...” put emphasis that grammar
consistently becomes a hindrance to writing development. With ChatGPT, students felt more
confident and less anxious about making mistakes in writing. Besides identifying mistakes in grammar,
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ChatGPT also helped with vocabulary expansion by offering an extensive range of vocabulary and
expressions. For instance, students remarked, “For vocabulary, I often learn alternative words or phrases that
sound more natural or academic,” and “ChatGPT helps me with grammar and vocabulary. For example, 1've learned
the correct use of tenses and can wuse more varied words.” ChatGPT as a writing support encouraged students
to enrich their vocabulary through choosing context-appropriate words, using alternative expressions,
and upgrading their vocabulary level.

Constructing sentences with correct grammar and appropriate word choices is considered a
writing problem for students. For some reasons, ChatGPT improves clarity and coherence towards
students’ writing. In one response, “Without a little help of ChatGPT, I don’t think I would have been able to
write a complete, though not perfect, sentence or paragraph on nzy own until now. 1 have to admit that improvement...”
explicitly indicated that ChatGPT’s feedback forms clearer sentence construction and paragraph, and
it shows progress for student’s writing performace. The academic writing course also introduces a
topic about sentence types (i.e., simple, compound, complex, and compound-complex sentences).
However, not many students are able to effectively combine different sentence types, but they can
instruct ChatGPT to produce text that incorporates sentence variety, as evidenced in the next
response,” ChatGPT showed me how to combine short, simple sentences into more complex ones.”

Ideas arise in an unstructured manner, making it difficult to arrange them logically in writing. In
this case, ChatGPT could help manage ideas overload, as explained by one of the students,” ChatGPT
helped me the most with my coberence in paragraph. Sometimes 1 have too many ideas I want to put in my writing, and
I get confused on how to connect every part.” Moreover, composing both a paragraph and an essay necessitates
an understanding of organization. Based on the actual experience, a participant reported, “When I was
writing essays, 1 saw how ChatGPT structured introductions, body paragraphs, and conclusions. ChatGPT kinda
improved my confidence in writing.”” Through the guidance of ChatGPT, students can learn how to structure
material for essay composition, which consists of three key elements: introduction, body paragraph,
and conclusion.

Trustworthiness and ethical use of ChatGPT
Although ChatGPT provides valuable benefits, the integration of ChatGPT into EFL writing
instruction is challenging because of trustworthiness and ethical use in its application. Students’
responses revealed several limitations of using ChatGPT, particularly regarding accuracy, originality,
and accessibility. As illustrated in their responses, several students are becoming increasingly aware of
the potential of ChatGPT to produce inaccurate and misleading information (e.g “Of course, I have received
incorrect or misleading suggestions from ChatGPT before.”), overgeneralized suggestions (e.g ““I faced this kind
of error from ChatGPT where it will suggest or create content or idea that has nothing to do with the prompt I wrote.”),
and off-topic responses (e.g “ A times, the answers do not align with my expectations and may be off-topzc.”) In
addition, plagiarism and issues with originality of work present further ethical challenges in academic
environment as provided in these responses,” Al #ypically depends on its internal data or external sources to
generate content if you do not provide specific sources yourself,” and ...my teacher alhways warned me whenever 1 used
GPT, so I remain thoughtfully concern about plagiarism to this day” Students reacted with fear of skepticism
from lecturers regarding their use of ChatGPT as shown in this response,” I an concerned about how to
matke my writing feel original becanse some lecturers cannot separate themselves from the stereotype of “this miight be
GPT’s work.” Apart from accuracy and originality, the participant also pointed out a problem with
accessibility,” The difficulty lies primarily in the features, which are limited becanse I don’t have the preminm version.”
Academic integrity is an important part of education because it encourages a society that values
learning, creating new knowledge, being honest, and acting in an ethical manner (Ogugua et al., 2023).
The participants shared some practical strategies they successfully employ when using ChatGPT as a
writing assistant. From the response, “I handled this by searching for any terms that seemed incorrect and looking
them up again on Google. My main concern is authenticity.” It is clearly observed that students avoid over-
reliance on ChatGPT by consulting content from external sources like Google. They also maintain
personal authenticity in their writing by modifying feedback and adding their own ideas, as written in
their responses,” I make changes or add my ideas. I also think about authenticity becanse assignments should reflect
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my personal understanding.” To ensure that the final writing matches the student’s voice, the student may
adjust feedback to fit their personal writing style, as indicated in the response,” My difficulty in using
ChatGPT to write is that the advice sometimes doesn't fit my personal writing style, so 1 spend a lot of time adjusting
Z.t' »

DISCUSSION

This study analyzes students’ voices on ChatGPT, particularly relevant to their experiences,
perceptions, and reflections, to improve academic writing. ChatGPT functions as a support resource
for EFL writing, enhancing student engagement and writing proficiency (Dja’far & Hamidah, 2024;
Hosain & Younus, 2025), provides feedback on users’ writing and tasks (Japoshvili-Ghvinashvili &
Suleman, 2023; Solovey, 2024; Su et al., 2023; Syairofi et al., 2025), and greatly enriches the writing
process (Li et al., 2024; Teng, 2024a). According to the current findings, ChatGPT was utilized for
several educational purposes, encompassing idea development throughout the writing process,
feedback provision, and validating information to maintain accuracy. Previous studies summarized the
benefits of employing ChatGPT to support writing in specific activities such as content and idea
creation (Alkamel & Alwagieh, 2024). Werdiningsih et al. (2024a) further reported that students
employed ChatGPT to stimulate ideas and organize their thoughts prior to essay writing. This initial
application of Al aided them in structuring their thoughts and developing an outline. Then they
independently wrote the essay draft. Once the draft was finished, they reviewed and enhanced the text
with the assistance of ChatGPT, making it clearer and correcting any errors. The other earlier studies
also revealed that ChatGPT enhances the idea-generation process by allowing users to brainstorm and
explore different viewpoints on multiple topics (Gozali et al., 2024; Marzuki et al., 2023; Werdiningsih
et al., 2024b). ChatGPT proved to be beneficial for various tasks, including the preparation of outlines,
content editing, proofreading, and reflecting on written work (Su et al., 2023). The findings of this
study further corroborate eatlier studies showing that ChatGPT effectively supports students at
various stages of the writing process.

In relation to feedback provision, ChatGPT facilitated clarification and explanation for the
requested information. As an illustration, Albadarin et al. (2024) described in their systematic review
that students employ ChatGPT as a virtual assistant, taking advantage of its capacity to deliver
immediate feedback, respond at any time, and clarify complex concepts. The feedback generated by
ChatGPT is expected to be useful, particularly in the early stages of writing, as it can inspire students
to undertake revision work promptly (Steiss et al., 2024). The experiences and perceptions of Japanese
EFL students regarding the use of ChatGPT for writing revealed that ChatGPT fulfilled a dual
function by providing authoritative insights into the students' writing and offering feedback that
students could easily understand, much like the peer review process in writing groups (Allen &
Mizumoto, 2024). These results indicate that ChatGPT can offer feedback on how students engage
with the task, which is advantageous for the cultivation of their learning skills.

Students often find it difficult to manage their time due to distractions; however, ChatGPT
serves as a beneficial Al tool that provides them with prompt and constructive feedback (Guo et al.,
2022; Tseng & Lin, 2024). It highlights the strengths and weaknesses of a text and proposes
recommendations for improvement (Solovey, 2024). Moreover, because of distractions or difficulty
in managing their time, students often rely on ChatGPT to clarify their ideas, plan their essays, and
acquire immediate feedback, which significantly elevates the quality of their writing (Tseng & Lin,
2024). It also aids in developing a better contextual understanding, generating responses, and ensuring
overall coherence (Ray, 20232). ChatGPT addresses the emotional needs of students with high anxiety
levels, enhancing their confidence throughout the writing process. This assertion aligns with the
support provided by ChatGPT to students in alleviating anxiety associated with writing (Guo et al.,
2022).

ChatGPT is unable to completely replace human expertise, especially in dealing with complex
writing problems such as deep structure and pragmatics, as human evaluators still offer higher-quality
feedback in most fields, apart from those that are strictly criteria-based (Al-Garaady & Mahyoob, 2023;
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Steiss et al., 2024). This fact strengthens the notion that while ChatGPT offers linguistic and structural
feedback, the autonomy of writers is maintained, as students are ultimately responsible for making
adjustments and determining how to utilize the suggestions throughout the writing process (Xie &
Jiang, 2025). The present results corroborate eatlier research, suggesting that the participants were
moderate rather than high-frequency users. They did not rely on ChatGPT entirely; rather, they
generally completed the tasks based on their own knowledge, with only minimal help from the tool.
Furthermore, they infrequently used ChatGPT’s suggestions immediately. Instead, they checked
information with trustworthy sources, avoided direct copying, paraphrased the generated material, and
modified it to fit their personal writing style.

ChatGPT provides a substantially larger amount of feedback that focuses on linguistic accuracy
and writing organization. It endorses academic writing courses that underscore the importance of
mastery in organizing ideas, maintaining coherence, and applying accurate grammar and vocabulary
(Campbell, 2019; Song & Song, 2023). The results of this study also align with Fitria's (2023) and
Alkamel and Alwagieh's (2024) findings, which similarly highlighted the benefits of Al-assisted writing
tools like ChatGPT in enhancing students’ writing fluency, accuracy, and overall quality. These three
studies indicated that ChatGPT is capable of producing well-organized and coherent essays,
illustrating its strong functions in structuring content and employing language effectively. Other
studies highlighted that prompts designed to detect errors in grammar, word choice, spelling, and text
organization proved highly effective (Barrot, 2023; Huang, 2023). Consistent with this view,
ChatGPT’s collaborative features, which include suggesting improvements on grammar, syntax, and
spelling, play an essential role for refining writing proficiency (Imran & Almusharraf, 2023).

Not only does ChatGPT assist in correcting grammar, improving sentences, and structuring
both paragraphs and essays, but it also enriches students’ vocabulary during the writing process by
offering more precise, diverse, and contextually appropriate word choices. It contributes to identifying
vocabulary options that better match the contextual suitability (Syafiee & Yaqin, 2025; Syairofi et al.,
2025). For EFL students, mastering language proficiency requires a strong command of vocabulary,
which not only boosts comprehension of spoken and written texts but also involves grasping word
meanings, usage, and contextual appropriateness; consequently, ChatGPT emerges as a valuable
resource in improving writing skills, especially by broadening students’ vocabulary (Nguyen et al.,
2024; Shahriar & Hayawi, 2023). By delivering accurate definitions, contextual examples, and
translation support, ChatGPT promotes vocabulary enhancement while also providing assistance for
students with vocabulary notes in both their first and the target language (Nguyen et al., 2024).

Along with its benefits, ChatGPT presents certain limitations that should not be overlooked.
The limitations discovered within this study were inaccurate information, off-topic responses, and
overgeneralized suggestions. A comparable issue recognized by participants from a previous study was
the tendency of ChatGPT to yield responses that were irrelevant or off-topic in academic writing
(Alkamel & Alwagich, 2024), in which 39.2% of the participants reported that the tool occasionally
provided suggestions that were unrelated to the task. Tsai et al. (2024) emphasized the challenges and
feasibility concerns, stressing the importance of careful implementation. While previous studies
indicated that from educators’ perspectives, the integration of ChatGPT into instruction is a source
of over-dependence, as it has the potential to weaken students’ writing ability and critical thinking
(Darmayasa et al., 2025; Harunasari, 2023; Japoshvili-Ghvinashvili & Suleman, 2023), the present
study found that students mitigate this risk by cross-checking ChatGPT’s suggestions through other
platforms, such as Google, to ensure the accuracy of the information and maintain independent
learning. In dealing with the feedback provided by Al, EFL students actively exercise their personal
judgement and consult their instructors or peers for additional input, indicating that Al enhances
rather than replaces human guidance (Werdiningsih et al., 2024b).

Issues surrounding plagiarism, originality, and instructor’s skepticism were central to students’
experiences with ChatGPT. Despite recognizing ChatGPT as a useful tool in making writing more
fluent, accurate, and high-quality, students voiced their concerns regarding academic integrity and
plagiarism, reflecting a perspective that is consistent with ethical considerations from previous
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research (Alkamel & Alwagieh, 2024; Dehauche, 2021). It was also documented that the concerns of
academic dishonesty and plagiarism associated with ChatGPT have intensified the larger discussion
about the implementation of ChatGPT as an Al-powered chatbot in academic setting, emphasizing
the need for reforms in educational policies, teacher training, and assessment systems (Imran &
Almusharraf, 2023). In a like manner, reports indicated that frequent use of text generated by
ChatGPT might adversely affect the writing proficiency of language learners and create plagiarism
problems if the text is generated without sufficient review and editing (Huang, 2023; Song & Song,
2023). Additionally, in order to prevent plagiarism, students should either directly place the borrowed
ideas using quotation marks or express them through appropriate paraphrasing (Nguyen et al., 2024).

CONCLUSION

The study adds to the research outcomes regarding the use of ChatGPT as a writing support tool in
higher education, based on the students’ experiences, perceptions, and reflections. Al inspires and
promotes the fulfillment of writing assignments, yet the students prudently decide against fully
adopting ChatGPT's suggestions. ChatGPT acts as a digital writing tool that supports students in
collecting various ideas before writing. By delivering in-depth prompts, it gives substantial feedback
that aids in recognizing grammatical errors, expanding vocabulary, creating more diverse sentence
constructions, and structuring ideas into a logical written format. To conform to academic writing
conventions, the feedback provided by ChatGPT should not entirely supplant personal understanding
and individual writing style. Combining critical thinking with feedback from ChatGPT will also be
useful in preserving original writing and avoiding plagiarism. Incorporating Al applications into EFL
writing instruction is advised as an integral aspect of a technology-integrated language learning
approach. This strategy aligns with innovative teaching practices and aims to enhance students’ writing
skills and confidence while ensuring authenticity. This study recognizes specific limitations,
particulatly in its methodology. Given that this pilot study aims to gather insights on ChatGPT’s
implementation to improve academic writing, the limited sample size does not yield sufficiently
comprehensive results. The input from the participants demonstrated restricted variation, largely
because many responses echoed a similar sense. Therefore, it is advisable to conduct interviews to
achieve a more profound understanding of participants’ attitudes and sentiments regarding ChatGPT.
Nonetheless, these findings are still significant as a foundation for creating testing instruments and
open-ended questionnaires for further studies with larger sample sizes. To strengthen the rigor and
comprehensiveness of the study, it is also recommended to use a mixed-method or longitudinal design
addressing the multifaceted impact of GenAl tools in EFL learning.
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Appendix 1

This questionnaire aims to gather information about your experience with ChatGPT as a support tool
in academic writing. Please answer each question in as much detail as you can. There are no right or
wrong answers. Your responses will be kept confidential and used only for research. You can use
either English or Indonesian language to provide responses. Thank you for participating.

Age

Sex

Students’ Background

Question: How regulatly do you rely on ChatGPT for completing writing tasks?

Students’ voices on ChatGPT: Experiences, perceptions, and reflections

A)
D
2)

3)

B)
4

5
0)

C)
7)

8)

D)
9)

10)

184

Writing Process

Describe how you usually use ChatGPT when you write. Give specific examples.

Describe one or two writing tasks where ChatGPT helped you. Please explain what you did and what
ChatGPT produced.

When you use ChatGPT, what steps do you take to incorporate its suggestions into your own writing? (Be
as detailed as possible.)

Perceived Improvement and Skills

In what ways (if any) has ChatGPT helped your writing skills? Give concrete examples for vocabulary,
grammar, sentence structure, coherence, organization, or other areas.

Has ChatGPT improved your confidence in writing? Explain how and give examples if possible.

Do you feel your writing has become more original or less original after using ChatGPT? Please explain
with examples.

Critical Use, Trust, and Ethics
Have you ever found ChatGPT’s feedback to be incorrect or misleading? If yes, describe the incident and

how you handled it.
Do you have any concerns about ethics (e.g., plagiarism, authenticity) when using ChatGPT for writing?
Explain.

Challenges and Reflections
What are the main difficulties you face when using ChatGPT for writing? (Technical, language,

understanding suggestions, etc.)

Did you worry about plagiarism, teacher reactions, or fairness? How did you handle that?
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